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Lancaster Girls’ Grammar School 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Lancaster Girls’ Grammar 
School 

Number of pupils in school  1010 

Proportion (%) of pupil premium eligible pupils 7.3% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021/2022  

to 2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2021 

Statement authorised by Jackie Cahalin 

Headteacher 

Pupil premium lead Jackie Cahalin 

Headteacher 

Governor / Trustee lead Dr Alison Palmer 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 39,105 

Recovery premium funding allocation this academic year 6,380 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

45,485 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our aim is to make Lancaster Girls’ Grammar school as open and inclusive as possible to all 

children. The school prioritises pupils eligible for Pupil Premium in its admissions’ policy and 

wishes to support those pupils and families when they join LGGS. 

. Our main aims in using the funds are to ensure that pupils eligible for Pupil Premium funding 

have equal access to the opportunities available to every pupil in our school and are supported 

so that they can achieve at the very highest standard. We appreciate that pupils may travel 

longer than the average distance to school in order to access a selective education so we pro-

vide some support with transport costs. Our Pupil Premium Entitlement outlines some of the 

support individual families can access. In addition to this individualised support there are a 

number of whole school strategies designed to benefit all pupils through high quality teaching 

alongside targeted support for disadvantaged pupils.  

Our strategy is also integral to wider school plans for education recovery, including the use  of 

assessment to inform curriculum planning  as well as support through the National Tutoring 

Programme and other in school programmes for pupils whose education has been worst 

affected, including non-disadvantaged pupils.     

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 

Challenge 
number 

Detail of challenge  

1 Some pupils, including Pupil Premium pupils, need more support with learning 
to work independently and managing their homework.  

2 Some pupils, including Pupil Premium pupils, have gaps in their knowledge 
This has increased during the pandemic  

 

3 Some pupils, including disadvantaged pupils, have lower reading comprehen-
sion and less developed literacy skills  

4 Some pupils including our disadvantaged pupils lack metacognitive / self-reg-
ulation strategies when faced with challenging tasks, notably in their monitor-
ing and evaluation of their answers. This is indicated across the curriculum, 
particularly maths and science. 

5 The number of pupils seeking help from pastoral staff and discussions with pu-
pils and families have identified social and emotional issues for many pupils, 
such as anxiety, depression (diagnosed by medical professionals) and low 
self-esteem. This is partly driven by concern about catching up lost learning 
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and exams/future prospects, family issues and the lack of enrichment opportu-
nities due to the pandemic. These challenges particularly affect disadvantaged 
pupils. 

 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

1.Homework seen as a 
key aspect of learning. 
Pupils regularly receive 
feedback on homework. 
Reduction in behaviour 
points for homework not 
done. 

Book scrutiny shows good standards of homework which pupils 
regularly receive feedback on.  

Monitoring of behaviour points shows a reduction and no differ-
ence between disadvantaged pupils and  all pupils  

2. Curriculum planning, 
effective assessment  
and additional support 
ensures pupils have no 
gaps in their knowledge 

Internal tracking and assessment data shows improvement in pro-
gress over the year as pupils improve their knowledge and under-
standing of the curriculum. 

Book scrutiny  shows completed work and good curriculum cover-
age.    

3. Improved reading 
comprehension  and 
literacy skills among 
disadvantaged pupils 
across KS3. 

 

Reading comprehension tests demonstrate improved comprehen-
sion skills among disadvantaged pupils and a smaller disparity be-
tween the scores of disadvantaged pupils and their non-disadvan-
taged peers.  

Book scrutiny shows an improvement in literacy skills  

Library records show disadvantaged pupils borrow books regu-
larly. 

4. Improved 
metacognitive and self-
regulatory skills among 
disadvantaged pupils 
across all subjects. 

Teacher reports and class observations suggest disadvantaged 
pupils are more able to monitor and regulate their own learning.  

5. To achieve and 
sustain improved 
wellbeing for all pupils, 
including those who are 
disadvantaged. 

Improved and sustained high levels of wellbeing from 2024/25 
demonstrated by: 

 qualitative data from student voice, student and parent sur-
veys and teacher observations. 

 a significant increase in participation in enrichment activities, 
particularly among disadvantaged pupils.     
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. We also have some unspent money form 

the Covid catch up funding which we will be using  

Teaching  

Budgeted cost:10,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Identification of pupils who are 

struggling by Heads of key Stage 

using behaviour points and Atti-

tude to Learning grades. 

Referral to lunchtime homework 

support  

Support from Learning Mentors 

for students who are struggling 

with homework 

Year 7 to have their own laptop 

for school and homework 

Breakfast homework club estab-

lished for Y7 and 8 

Regular contact with parents 

about expectations and support 

Assessment and feedback whole 

school priority for CPD and shar-

ing of good practice.   

Monitoring of homework and 

feedback by SLT 

The Education Endowment Report 
ranks homework as one of the most 
effective measure to improve attainment  

 

Homework | EEF 
(educationendowmentfoundation.org.uk
) 

 

Similarly feedback which aims to and is 
capable of producing improvement in 
pupils’ learning is a highly effective 
measure  

Feedback | EEF 
(educationendowmentfoundation.org.uk
) 

1 4 

Regular assessment, formative 

and summative to identify gaps in 

learning 

More use of retrieval practice and 

assessment as learning to ensure 

knowledge is retained.  

Use of high quality on line re-

sources to support pupils with 

gaps in their knowledge 

Regular reviews of curriculum 

planning informed by gasp in as-

sessment 

Importance of all pupils accessing a 
broad curriculum  

Research on retrieval practice  

2 

Appointment of literacy Coordina-

tor who will lead on literacy 
Standardised tests can provide reliable 
insights into the specific strengths and 

 2, 3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
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across the curriculum and the use 

of tutor time for literacy activities.  

Use of CATs and other forms of 

standardised tests to identify pu-

pils who may need additional sup-

port  

Continue to promote the  library 

and reading events.  

Purchase of books for disadvan-

taged pupils.   

weaknesses of each pupil to help 
ensure they receive the correct 
additional support through interventions 
or teacher instruction: 

Standardised tests | Assessing and 
Monitoring Pupil Progress | Education 
Endowment Foundation | EEF 

Acquiring disciplinary literacy is key for 
students as they learn new, more com-
plex concepts in each subject: 

Improving Literacy in Secondary 
Schools 

 

Developing metacognitive and 
self-regulation skills in all pupils 
with a focus on maths  

  

Teaching metacognitive strategies to 
pupils can be an effective method to 
help pupils become more independent 
learners. There is particularly strong ev-
idence that it can have a positive impact 
on maths attainment:  

Metacognition and self-regulation | 
Toolkit Strand | Education Endowment 
Foundation | EEF 

4 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: 15,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

In school mentoring for 
pupils who need support 
with managing their work 
and developing resilience 

Research shows mentoring can be more ef-
fective for disadvantaged pupils particularly 
where there are positive relationships 

Mentoring | EEF (educationendow-
mentfoundation.org.uk) 

1,2,4 

Engaging with the National 
Tutoring Programme to pro-
vide on line tutoring for pu-
pils whose education has 
been most impacted by the 
pandemic. A significant pro-
portion of the pupils who re-
ceive tutoring will be disad-
vantaged.  

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support or those falling behind, 
both one-to-one: 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Educa-
tion Endowment Foundation | EEF 

1, 2, 3 

In school catch up sessions 
alongside revision work-
shops for KS4 pupils 

Small group tuition | Toolkit Strand | Educa-
tion Endowment Foundation | EEF 

1,2,3,4 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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Peer mentoring in most sub-
jects available  

Peer-led tutoring approaches can be espe-
cially effective for disadvantaged pupil in 
helping to close gaps in their learning 
through support to consolidate within class 
learning, practice skills, and identify and 
overcome misconceptions. 

Peer tutoring | EEF (educationendow-
mentfoundation.org.uk) 

 

1,2,3,4 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £5,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Develop our compassion 
based intervention for 
specific pupils who require 
support with anxiety and 
low self esteem 

Further develop pastoral 
staffs’ confidence and 
knowledge in using specific 
strategies through CPD 

 

There is evidence to suggest that CBT can 
have a high impact on risk behaviours and 
behavioural difficulties: 

Cognitive Behavioural Therapy - Youth En-
dowment Fund 

EIF’s report on adolescent mental health 
found good evidence that CBT interventions 
support young people’s social and emotional 
skills and can reduce symptoms of anxiety 
and depression:  

Adolescent mental health: A systematic re-
view on the effectiveness of school-based 
interventions | Early Intervention Foundation 
(eif.org.uk) 

5 

 

Total budgeted cost: 30,000 plus 9,000 for individual needs  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://youthendowmentfund.org.uk/toolkit/cognitive-behavioural-therapy/
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Our monitoring of internal assessment data during 2020/21 suggested that the performance of 

Years 8 to 10 students was largely as expected with no significant gaps between disadvan-

taged and non disadvantaged pupils. In Year 7 there was a gap and also lower Attitude to 

Learning grades. In Year 11 we had 17 disadvantaged students, all achieved English and 

Maths at grade 4 and above, 82% achieved 5 strong GCSEs including maths and English (non 

disadvantaged was higher at 96.5) 65% achieved the EBacc compared to 67% non-disadvan-

taged. 11 of the pupils have continued their education at LGGS for A levels, 5 have transferred 

to colleges and one is in employment. The achievements of some of our disadvantaged pupils 

was affected by the pandemic. Some of our Year 11 pupils were invited into school during the 

pandemic to help with their well-being. Our younger disadvantaged pupils were encouraged to 

attend supervision  school if they were struggling at home. All our disadvantaged students were 

provided with school laptops if needed. They were prioritised for pastoral  support during re-

mote learning. 

With higher number of well being issues evident on our return to school, we appointed two new 

Learning Mentors and started two compassion based therapy groups.  

The attendance of disadvantaged pupils throughout out last academic year was not signifi-

cantly down with the exception of Year 11 where there was a higher than usual number of per-

sistent absentees. 

  

Externally provided programmes 

Programme Provider 

National Tutoring Programme MyTutor 

  

 

 


